Kong. It is argued that, historically, the key manifestations of this relationship have focused on two key dimensions, namely teacher accountability and teacher professionalism. The government has played a key role in defining these and their approach has been ambivalent and paradoxical. Up until the mid 1980s, through inertia and non-decisions, the low level of professionalization of teaching was maintained. Subsequently, from the late 1980s onwards, the government resisted and diluted attempts by the professional community to regulate itself. Most recently it has actively sought to introduce systems to allow the government to scrutinize teachers in an ostensible attempt to promote the level of teacher professionalism. In parallel teacher education has been subject to the same forces. Whilst government wishes to improve the quality of teacher education, it also seeks to maintain its low status and maximize state control. These changes are analyzed in this paper in terms of the distinction between professionalism and professionalization, and with reference to the government's own legitimacy and the changing political context. Programme development in teacher education often takes place incrementally and in response to external factors that are very difficult to control. Despite the best internal quality assurance processes it is often difficult to maintain coherence and balance in these situations. It was against this background that the Hong Kong Institute of Education initiated a curriculum review process that sought to overcome possible programme fragmentation and promote greater integration across all programmes A central concept to emerge from the review process was related to "core curriculum". It is not a new concept and has considerable currency in other educational sectors. In relation to teacher education it led to extended discussions. What are the basic knowledge, skills and dispositions that teacher educators in particular but society in general expect of teachers?
This paper will outline both the processes that were used at the Hong Kong Institute of Education in considering these questions and outcomes that have been achieved to date. Field experience is a core activity of teacher education programmes. However, most higher teacher education institutions have encountered difficulties in placement, e.g. for various reasons, schools are reluctant to take in student teachers; student teachers are not well supported because school teachers are not well prepared to take up a mentoring role.
教師教育的課程需要不斷發展，但要因應的外界因素卻又難以控制。縱使具備良好的內部素
Some researchers have pointed out that rather than looking for suitable placement schools, such schools need to be developed. Many school-university partnership schemes have arisen to meet the placement needs. However, an ideal partnership that is sustainable should be built on a common mission, mutually beneficial and mutually dependent. We believe that a common mission on which a partnership can be built between HKIEd and schools is to improve the quality of teaching and learning in schools.
Over the past four years, the Centre for Learning-study and School Partnership has been developing an innovative field experience arrangement. Instead of seeing initial teacher education and teachers' continuing professional development as separate, we try to help schools to develop a learning community in the school, in which our student teachers, beginning teachers and experienced teachers in the school can all learn and improve together. To achieve this aim, we have provided mentoring courses to over 1800 teachers coming from 800 schools, among these, 160 are school principals. The mentoring courses also prepare them to do Learning Study in their schools. Learning Study is a school-based collaborative activity involving the Institute academics and teachers in partnership, working collaborative in action research cycles to develop research lessons, the whole process is aimed to improve teaching and learning. This model demonstrates what we mean by a mutually beneficial and mutually dependent partnership: The input of the academic staff from HKIEd is crucial to the success of the Learning Studies. Learning Study helps the schools to develop a culture that is conducive to professional learning, thus student teachers will benefit from placement in such schools.
Professional Development of Teachers through Online Linkages 網上連結與教師專業發展 Yvonne Fung, The Open University of Hong Kong 馮施鈺珩，香港公開大學 Teacher education is a continuous process. After completing initial teacher education for entrance to the profession, serving teachers also need to undergo continuous professional development. The concept of 'teachers as learners ' (Fullan et al., 1989) highlights the importance of continuous education for teachers. Previously, this has been achieved mainly through short courses, seminars or talks-but the effectiveness of such programmes has often been questioned.
Current views of 'learning' lead to the emergence of a number of significant concepts-such as situated learning, legitimate peripheral participation, learning communities, communities of practice. The implication of such perspectives is that learning should not be restricted to participation in formal studies offered by educational organizations. Equal emphasis is now placed on informal learning and workplace learning. Helping teachers form learning communities is, therefore, a way of helping them to reflect on their practice, enhance their knowledge and understanding of teaching and learning, and improve their teaching skills.
The development of Information Communication Technology (ICT) allows teachers to be connected through online platforms, on which they can interact. This paper explores the use of an online system to help teachers form learning communities so that they achieve personal and professional development through online interaction. 
教師教育是一個持續的過程。除了職前的起始教師教育(initial teacher education)外，在職教師

本文將匯報訪談資料一些初步的分析結果。
Distance learning is increasingly used for teacher education, but its implementation is by no means straightforward as it involves confronting fundamental issues in teacher training and development. In teacher education, three main dimensions in learning -namely reflection, knowledge construction and collaboration -are currently considered essential for the professional growth of teachers. In most faceto-face universities, these aspects are promoted through various formats and techniques -such as dialogue, small group discussion, narrative construction and conceptual conflict. In distance learning, face-to-face meetings are very limited and are usually optional. Learning in distance education takes place mainly through media, the most common form of which is still print. Whether teacher reflection, knowledge construction and collaboration can be enhanced through distance learning depends on the effective use of the right media-mix and support.
Currently a research project is being carried out at the Open University of Hong Kong (OUHK) to investigate the learning processes of teachers enrolled in the Postgraduate Diploma in Education (Primary) Programme (PGDE) offered in the October 2004 presentation. The notion of teacher learning in this project is anchored in three dimensions of learning (i.e. reflection, knowledge construction and collaboration) and is explored in five key areas, namely, learning through course materials, learning through online discussion, learning through assignments, learning during tutorials and learning through mentoring. Interviews were conducted in early 2005 to gain an understanding of students' perceptions of their learning processes in the above areas (except mentoring). This paper reports on some preliminary observations from the interview data which provide evidence to increase our understanding of participants' needs in teacher education programmes in a wider context. This paper examines the contextual factors and the dominant forces influencing the professionalisation of Hong Kong school teachers. It reveals that the recent direction of teacher professionalisation has been increasingly controlled by the government, but its emphasis has frequently shifted following changes in the educational policy environment. In addition, the policy formulation often lacks coordination; the implementation process is typically top-down, with schools and teachers playing a subordinate role with little professional autonomy. During this period, the newly upgraded Hong Kong Institute of Education and other teacher education institutions have contributed greatly to the upgrading of teacher qualifications and their continuing professional development. However, on the whole, teacher educators have been rather reactive in the setting of agenda for teacher professionalisation. Their influence on a number of policies affecting teacher professionalisation, which are often controversial in nature, has hitherto been rather limited. This paper begins with an analysis on the need for teacher education research and the uniqueness of teacher education institutes in undertaking teacher education research. The HKIEd is used as an example to illustrate how a teacher education institute creates new knowledge in teacher education. The Institutional strategies for research in teacher education are presented in detail in the paper. The paper then provides the reader with a vision on the priority research and development areas, and expected outcomes from teacher education research in these areas. In recognition of the importance of fully developing the potential of individual students, the Hong Kong Institute of Education (HKIEd) has been providing opportunities for students to expand their international perspectives through a variety of approaches. Since its inception, the Institute had offered international language immersion programmes for language major students to enhance their language proficiency, and it has established an international network of tertiary institutions to host these programmes. This was broadened to the offering of international educational experiences to other students through the introduction of study visits in a variety of contexts, and further expanded by the implementation of student exchange programmes of longer durations. More recently, a more comprehensive approach to internationalisation of students has taken shape. In this paper, we will discuss the historical developments of HKIEd's international programmes, and outline new directions in internationalisation. It is a popularly held perception that students of teaching tend to come from a lower socioeconomic background than students in tertiary education in general. We examine the data collected of first-y ear full-time students to see if the perception can be substantiated. Our study examines the socioec onomic status of the full-time first-year student profiles at HKIEd from 1995 to 2005. We also com pare the student data from the other six universities in 2002 -2003. We find no significant differenc e between students of teaching and other students in higher education in Hong Kong. Macao SAR, being part of China, locates along the coast of Southeast Mainland China, the exit of the Pearl River Delta, and is 60 kilometers to the Southwest of Hong Kong. It is composed of Macao peninsula and two islands -Taipa and Coloane. Its total area is 27.5 square kilometers and has a population of around 470 thousands. The number of students in non-higher education section is 95485 and the corresponding number of educators is 4399, which is one-fifth of the population. Ten public and private higher education institutions are established in this minute place, among which, three of them offer teacher education programmes. In addition, there is a certificate programme run by St. Joseph Diocese Secondary School and an Education Bachelor part-time programme offered jointly by the South China Normal University and Continuous Education Centre (Centro de Estudos Permanentes Pos-Laboral) (a non-government organization). More, in recent years, the SAR government is trying to carry out Education Reform, in which subject teachers in particular fields are sent to Nanjing, Beijing, Shanghai, New Zealand and other countries every year for training. Meanwhile, since Year 2004, the DSEJ has launched "School-based Teacher Development Scheme" and "School Improvement Scheme", which encourage schools to re-position their own characteristics according to their conditions and needs. Now a few Macao schools have invited universities from HK and the Mainland to work together in providing teacher training. From the above, we see that there are three fundamental changes in the development of Macao's teacher education: firstly, the shift from "institution/university-based" teacher education to "school-based" teacher education; secondly, the development from having merely local institutions providing teacher education to "regional" teacher education movement; thirdly, the tendency of teacher education towards diversity. With these three changes, both the form and content of teacher education undergo huge transformation, contributing to a blossoming situation and giving Education Reform a different scene. Amid these, how Macao's teacher education should develop, facing the development of "the Pearl River Delta" and, how Macao teacher education institutions should have the opportunity to participate in regional co-operation are issues this paper is concerned with.
本文首先對教師教育研究的需要，以及師範大學在進行教師教育研究時的獨特性進行了分
In this paper, attempts are made to present the conditions and terms of development of current teacher training in Macao, and to discuss, basing on the two aspects, how Macao teacher education can develop and reposition itself. Also, the need for reflection over features and development characteristics of different local teacher education providing institutions so as to highlight the advantage in the allocation of resources and avoid the wastage of human and material resources due to the duplication and diversification of teacher education development items that will weaken their own competitiveness and mobility. The opportunities and challenges of teacher education development in the Pearl River Delta regions that Macao faces will also be pointed out. Another concern of this paper is how education institutions of Macao manifest the complementation among themselves, the sharing of resources, the development of favorable competition and the bringing out of their individual advantages and characteristics to the fullness when facing the development of the Pearl River Delta regions.
The paper is composed of 5 parts: 1) an introduction to Macao, 2) an analysis of some connections between teacher education and the educational policy, 3) a discussion on the condition of teacher education in Macao, 4) a discussion on the difficulties encountered, and also the solutions, of Macao educational institutions and 5) a conclusion and some suggestions, bringing up the idea of the need for local teacher education providers to reposition themselves in response to the mentioned rapid changes, and develop the current teacher training condition from one-way "flowing" to regional multidirectional exchanges and co-operations. In a pluralistic Hong Kong society, culture, ethnicity, gender, ability and disability are issues underpinning its social development and schooling. Owing to the change of social values, and increasing orientation towards democracy, freedom, equity and social justice, there is a growing felt need for social integration, harmony and cohesion. Concepts on human rights and equal educational opportunities provide a social framework safeguarding inclusivity and entitlements of individuals. This paper first reviews the goal and history of social inclusion in Hong Kong. Second, it discusses its relevance and significance to the society and schooling. In so doing it links the current school practices with the development of teacher education including its philosophy, value, policy and pedagogy. Third, it provides a window to view the mission of Hong Kong Institute of Education and its current development in teacher education especially in the areas of supporting and managing diversity and inclusive education. 
